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1. INTRODUCTION  

 

1.1 The day to day performance of staff is monitored, managed and supported by line managers.  The 

Performance Management Procedure sets out the framework for a clear, fair and consistent assessment of 

the overall performance of staff.  The process will be supportive and developmental, to ensure that all staff 

have the skills and support they need to carry out their role effectively and to enable them to continue to 

improve their professional practice within the context of the school’s improvement plan and the standards 

expected of staff by relevant national and local standards and job and person specifications.  Performance 

Management will also the be the key process in determining annual performance pay progression, 

 

2. SCOPE 

 

2.1 This Procedure is applicable to all staff (including the Principal/Headteacher and CEO).   

In the case of: 

 staff with less than one year’s service/on fixed term contracts - the cycle will be adjusted according 

to the start/duration of the contract; 

 those undergoing a probationary or statutory induction period – the Performance Management 

Procedure will not normally apply until this period has been successfully completed. 

 

3. ROLES AND RESPONSIBILITIES 

 

3.1 Appraisers/Performance Management Reviewers 

o The CEO will appoint members to manage the Principal’s/Headteachers appraisal.  This 

Principal’s/Headteachers Performance Management Panel may as necessary be advised by an external 

advisor who has been appointed by the CEO for this purpose.  It may include a member of the Local 

Governing Body. 

o The Principal’s/Headteachers will appoint appraisers for other staff with guidance from the CEO. 

 

The role of the appraiser is to operate the Performance Management Procedure in its entirety.  The 

appraiser makes the recommendation on pay progression for the CEO to consider on the Performance 

Management Statement in accordance with the Pay Policy. 

 

3.2 It is the responsibility of the Multi Academy Trust Board via the CEO to: 

 Define, communicate and monitor procedures and to ensure that they are applied in a fair and 

consistent manner; 

 appoint an external Advisor to support them in undertaking the principal’s appraisal. 

 ensure that systems are in place for the proper induction of new and promoted staff, and for day to 

day management, support and development of staff. 

 

3.3       It is the responsibility of the Principal/Headteacher and other managers to: 

 manage performance effectively ensuring that staff are aware of the standards expected of them and 

dealing with any minor deficiencies at the earliest stage through normal day to day supervision and 

probation and induction procedures.   

 

In the interest of clarity the Performance Management Reviewer of the Chief Executive shall be conducted by 

members of the Multi Academy Trust. They will be assisted by an external professional Advisor 

 

3.4 It is the responsibility of all staff to: 

 be aware of and comply with the specific standards of performance related to their area of work and 

workplace;  

 comply fully with this procedure and to co-operate with the processes contained therein. 

 

4. THE PERFORMANCE MANAGEMENT CYCLE 

 

4.1 Teachers 
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 The performance management cycle will run from September – August.  The CEO determines     

           who are with advice from Principal/Headteacher.  Final reviews will be completed in time to  

           allow for any pay decisions to be made by 31 October (31 December for the  

           Principal/Headteacher).  

 

 

4.2 Support Staff 

The performance management cycle will run typically from April – March, except for those   

whose cycles run from September.  Final reviews will be completed in time to allow for any pay  

decisions to be made by 31 March (or 31 August as the case may be). 

 

5. OBJECTIVE SETTING 

 

5.1 Objectives will be set before, or as soon as possible after, the start of each appraisal cycle. 

 

5.2 The objectives set for each appraisee will be SMART ID (specific, measurable, achievable, realistic and time-

bound Impact Defined) and the number of objectives will be reasonable having regard to the nature of the 

role.  Key objectives must take the form of outcomes for the children and young people in the main. 

 

5.3 The appraiser and appraisee will seek to agree the objectives, but if that is not possible, the appraiser will 

determine the objectives.  The objectives, and any training and support identified (see 6.3 below) will be set 

out in writing.  The form at Appendix A may be used for this purpose. 

 

5.4 The (Multi Academy Trust in the case of the CEO) will consult with the external advisor when   

           setting objectives.  The CEO will consult with local governing bodies when setting objectives  

           for the Principal/Headteacher. 

 

5.5 The objectives, if achieved, will contribute to the school’s plans for improving the school’s educational 

provision and performance, improving the education of pupils and improving and developing the performance 

of staff.  To ensure this, objectives may be quality assured against the improvement plan and moderated 

across the school to ensure consistency and fairness. 

 

5.6 Objectives may be revised in-year where circumstances change, substantially. 

 

 

6. MONITORING AND SUPPORTING PERFORMANCE 

 

6.1 Observation 

The school believes that observation is important both as a way of assessing strengths and areas for 

development and for gaining important information which can inform school improvement more generally.  

 

All staff should expect to have their performance and work observed and assessed on a continuous basis by 

their line manager, appraiser and/or senior leaders.  This will include where relevant, formal and ‘drop-in’ 

classroom observations for the purposes of evaluating the standards of teaching and learning and to check 

that high standards of professional performance are established and maintained. 

 

The amount and type of such observations will be proportionate to the performance of the appraisee and 

the needs of the schools. 

 

All observation will be carried out in a supportive fashion and, in the case of teachers, by someone with 

QTS.  

 

6.2 Feedback 

Appraisees will receive constructive feedback on their performance throughout the year and as soon as 

practicable after observation and as often as required by evidence or other evidence.  
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6.3 Training and Support 

The school expects all staff to take responsibility for improving their own performance through appropriate 

continuing professional development.  Professional development will be linked to school improvement 

priorities and individual job roles, priorities and ambitions.  Specific support, guidance and development 

needs will be identified through the performance management process.   

 

7. REVIEWING PERFORMANCE 

 

7.1 All staff will be assessed on their overall performance – any professional standards applicable to that role, 

performance against their performance management objectives, the requirements of their job roles and the 

degree to which they have taken responsibility for their own CPD and the improvement priorities of the 

school.   

 

7.2 Performance and development priorities will be considered and addressed on a continuous basis throughout 

the year and there will be informal meetings as necessary to consider progress against objectives.  There may 

be formal review meetings during the year. 

 

7.3 End of year review 

At the end of the cycle, each appraisee’s performance will be formally assessed.  

In the case of the CEO’s Performance Management Panel will consult the external advisor. 

The appraiser and appraisee will meet to discuss progress against objectives and overall performance.   

 

The appraisee will receive, and have an opportunity to comment on, a written report (Appendix A may be 

used for this purpose) which will include: 

 An assessment of the appraisee’s performance against the objectives (met, partially met, not met). 

 An assessment of overall performance with particular reference to performance against the job role 

and any standards relevant to the role; (met, partially met, not met). 

 A assessment of how the employee and school have identified and met the employees training, 

development and support needs and the impact of learning on their performance; 

 A recommendation on pay to the CEO where applicable.  Board of Trustees for the CEO.   

 

7.3 Absence 

Where an employee has been absent during the Performance Management Cycle, performance will be 

assessed on the basis of any and all evidence available for the periods of attendance and where necessary on 

prior performance. This will be in line with the STPCD and the Multi Academy Trust’s pay policy. 

 

 

8. UNSATISFACTORY PERFORMANCE 

 

8.1 If at any point in the cycle, evidence emerges that an employee’s performance has fallen below the minimum 

standards expected of them, the appraiser or other appropriate manager, will: 

 explain the nature and seriousness of the concerns; 

 Set objectives for the employee to improve within a reasonable time as per the teaching standards. 

 detail any previous discussions/support; 

 give the employee the opportunity to comment and discuss concerns. 

 

Any concerns and subsequent discussion will be confirmed in writing to the employee. 

 

 The manager will normally (see 8.2 below) set a monitoring period.  This will involve:   

 the setting of targets for future performance (in addition to existing Performance Management  

Targets) ; 

 agreeing any further support with the employee; 

 making it clear how, and by whom, progress will be monitored and when it will be reviewed; 

 explaining the consequences and process if no, or insufficient, improvement is made.  
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The period of monitoring will normally be between 4 and 8 working weeks and in any case shall only be as 

long as is necessary to allow reasonable time for improvement and this will depend on the seriousness of the 

issues and individual circumstances.  Exceptionally, an extension of not normally more than 4 weeks may be 

granted, where there has been significant improvement or there has been significant absence during the 

monitoring period.  Improvement should be closely linked with outcomes for children and young people. 

 

Regular contact will be maintained throughout the monitoring period to review and support progress. 

 

8.2      A monitoring period for more than 4 weeks may also be set where employees consistently fail to develop 

their skills and knowledge or to sustain the expected level of performance. 

 

8.3 Where performance concerns are particularly serious, and/or where there has been insufficient 

improvement following any monitoring period, the performance management procedure will be suspended 

and the formal Capability Procedure will be invoked. 

 

 

 

 

9. CONFIDENTIALITY 

 

9.1 The performance management process and related paperwork will be treated with confidentiality.  However, 

performance management paperwork may be shared beyond the appraiser and appraisee in the following 

circumstances: 

 with senior leaders for the purposes of quality assurance and monitoring; 

 with the Principal/Headteacher and CEO standards example for the purpose of assessing eligibility to 

pass the Threshold and meeting HLTA and other relevant standards; 

 where poor performance is identified; 

 with those responsible for making pay decisions; A data sheet of outcomes for children and young 

people must always accompany any PM and appraisal evidence. 

 

End July 2020 
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APPENDIX A 

Ortu Performance Management Statement 2020-21 

Reviewee’s Name:   Current Pay Scale 

Position & Role:   please circle: 

Reviewer’s Name:   Main 2-3 4-5 6 

Planning Statement Date:   Upper 1 2 3 

Mid-Year Review Statement Date:   Leadership  

Final Review Statement Date:    

 

 

Record of Classroom Observations – Dates, Focus & Grade 

Lesson Date Observation Focus Outcome of lesson 

Met, Partially Met or Not Met 

Observation 1 

 

 

 

 

 

 

Observation 2 

 

 

  

 

 

 

Observation 3 
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Objectives 

1.1 Teaching and Learning leading to 

Student Progress in this order of priority 

Set objectives for 2 classes - 

1) Year 11 

2) Year 12 & 13 

3) Year 10 

4) Year 8 

 

All students in the cohort  ________ to achieve 

Positive Progress or show significant 

improvement from starting points. 

 

All students in the cohort  ________ to achieve 

Positive Progress or show significant 

improvement from starting points. 

DO NOT DELETE or ALTER 

Timeline and evidence 

needed:  

 1.2 Whole School Priority School 

Improvement Plan 

(If you have a UPS target, it should be linked in 

this section) 

 

Timeline and evidence needed: 

Mid year review progress to date:  

 

 

 

 

 

 

 

 Mid year review progress to date:  

 

 

 

 

 

 

 

 

Final review Objective Met or Not Met and evidence seen: 

 

 

 Final review Objective Met or Not Met and evidence seen: 
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1.3 Department Priority (Refer to 

Department Improvement Plan to be determined by 

/ with HOD or Line Manager include PPP objective) 

 

 

Timeline and evidence 

needed: 

 1.4 Individual 

Linked to progression and professional standards.  

 

 

Timeline and evidence needed:  

Mid year review progress to date including areas for concern: 

 

 

 

 

 

 

 Mid year review progress to date including areas for concern:  

Final review Objective Met or Not Met and evidence seen: 

 

 

 

 Final review Objective Met or Not Met and evidence seen: 
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Reviewee Signature_________________________________      Reviewer Signature_____________________________________ (Planning) 

Reviewee Signature_________________________________      Reviewer Signature_____________________________________ (Review) 

Reviewee Signature_________________________________      Reviewer Signature_____________________________________ (Final Review)  

 

Training & Development: Skills & Knowledge required (planning statement, see appendix) 

Planning 

List the activities / CPD needed to achieve 

targets / meet teacher standards. These may 

be identified from lesson observation & self-

audit: 

Mid-Year Review 

Evidence of Training and Development to date: 

 

 

 

What further actions are needed to ensure objectives 

standards are met? 

Final Review 

Evidence of personal responsibility for CPD, give examples of 

application and impact. 

How has this improved own practice and pupils learning? Has this 

added value to the role and how has this been applied? 

 

1) Give examples of training development completed (at least 

2) 

  

  

 

2) Give examples of application (at least 2) 
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3) How has this added value to your role? (In student progress 

terms, whole school impact) 

  

  

 

4) What impact has this had on pupils learning / impact on 

group? 

  

  

 

Career aspirations / notes of conversation had: 

 

Reviewee’s Comment if Required: 

 

 

Finalisation: Assessment against Objectives 

 Objective MET or NOT MET 

Assessment of overall quality 

of teaching against teacher 

standards 

(Indicate which standards) 

(1-8)         

Standard not met 

 

 

Standards met Standards exceeded 
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Assessment of performance 

against job role 

 

 

Not met                                                Met Exceeded 

 

Pay Recommendation 

(If applicable) 

Performance Pay Progression criteria set out in the pay policy 

Has been met   

 

Has not been met   

 

 

CEO’s validation of recommendation 

Current Pay Level: £ 

 

Pay Progression recommendation: 

 

New pay level: £ 

Yes   

 

No   

Challenge Provide Evidence 
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APPENDIX B 

Threshold Application Form 2020-21 

 

Criteria for Application to Upper Pay Range 

 

 The teacher (on the 1st of September of the application date) is at least 3 years from the end date of their 

NQT year. 

 

An application will be successful, if the Headteacher and the Pay Committee are satisfied that: 

 the teacher is highly competent in all elements of the teaching standards; and, 

 the teacher’s achievements and contribution to the school are substantial and sustained. 

 

In this school, this means that the teacher has consistently: 

 demonstrated that they meet all teaching standards, both in terms of teaching and personal and professional 

conduct, over a sustained period (Please refer to career expectations; Appendix C). 

 been assessed as meeting their performance management objectives over a sustained period (Please refer to 

appendix C). 

 

and in addition that; 

 teaching has been rated as good overall with some outstanding, over a sustained period. 

 the teacher has demonstrated over a sustained period an ability to support most pupils to exceed expected 

levels of progress/achievement. 

 the teacher has consistently taken responsibility for identifying and meeting their own professional 

development needs and used their learning to improve their own practice and pupils progress. 

 the teacher has demonstrated that they have made an impact on the school beyond their own class/group(s) 

over a sustained period.  This may include: 

 Demonstrating an ability to coach, mentor, advise and demonstrate best practice to other 

teachers to enable them to improve their teaching practice. 

 This has had an impact on student progress, contributing to policy and practice which has 

improved teaching, learning and student progress across the school.  (Including work with 

other adults). 

 

Sustained means maintained continuously over a period of at least 3 school years (a year being defined as at least 26 

weeks work in any academic year).  It is normally expected that this will include at least two year at this school, 

although discretion will be criteria at the teacher’s previous school. 

 

 

The school will exercise its discretion to consider performance over a lesser period where a teacher has been absent 

for some of the relevant period.  
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Application to be paid on the 

Upper Pay Range 

 

 

Eligibility criteria 

 

 In order to apply you will need to hold Qualified Teacher Status on the date of your application. 

 

 To be paid on the Upper Pay Range you must be assessed as meeting the expectations set out in the Pay 

Policy (these can also be found at the end of this form). 

 

 Please enclose copies of appraisal reports to support your application.  You may submit addition evidence 

if you wish to do so to support your application. 

 

 Print, sign and date the form, keeping a copy and pass it to your Headteacher / Principal by 9 October 

2020. 

 

 

 

Name:  

I confirm that I am applying to be paid on the Upper Pay Range with effect from 1st September 20__ 

 

I consider that I meet the criteria to be paid on the Upper Pay Range set out in my employer’s Pay Policy and 

enclose copies of my last three Performance Management Review Statements which contain the evidence to 

support this. 

Signed:  

Date:  
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[To be completed by the Principal/Headteacher] 

 

Application for Upper Pay Range Assessment for  

 
(teacher’s name) 

The criteria for Upper Pay range have/have not* been met.  (*delete as applicable) 

Signed:  

Date:  

The Teaching Standards have/have not been throughout the assessment period 

Explanation/evidence (include assessment of quality of teaching overall during the assessment period and outcomes 

for pupils.) 

 

Performance Management objectives have/have not been met through the assessment period 

Explanation/evidence 

 

Evidence of contribution to wider school(s) which is substantial and sustained 

 

Evidence of personal responsibility for CPD and application and impact of this development on 

student progress 

 

Other comments 
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APPENDIX C 

 

  

  
ORTU 

  

   
TEACHER STANDARDS – CAREER 

EXPECTATIONS 

  

      

      

      

      

            

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

  Developing good 

practice in the 

classroom teachers at 

a level which meets 

the standards.  

Demonstrate 

descriptors with 

proficiency. 

Embedding good 

practice in the 

classroom standards 

demonstrating the 

descriptors 

consistently.  Teacher 

teaches at a level 

which meets the 

standards, 

consistently. 

Embedded in the classroom.  The 

descriptors are always met.  Teacher 

teaches at a level which meets the 

standards reliably and consistently. 

The teacher 

consistently and 

reliably teaches at a 

level which exceeds 

the standards.  They 

demonstrate the 

descriptors, 

consistently, 

accurately and 

efficiently.  Teachers 

develop other 

individuals, in the 

department, share 

expertise and 

knowledge with other 

teachers.   

Teacher develops a 

number of others by 

supporting and 

leading, coaching and 

mentoring teachers.  

(In addition to the 

UPS1-2 descriptors).                                                                           

The impact of their 

actions are 

demonstrable school 

wide.   

1. Set high expectations 

which inspire, motivate 

and challenge pupils. 

All teaching meets 

standards.   

All teaching meets 

standards. 

All teaching meets standards. All teaching meets 

standards with one 

All teaching meets 

standards with two 

exceeding standards. 
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exceeding standards 

(over one year). 

            

· Establish a safe and 

stimulating environment for 

pupils, rooted in mutual 

respect. 

Ensure that lessons 

follow most aspects 

of the Good to Great 

Charter. 

Ensure that lessons 

consistently follow all 

aspects of the Good 

to Great Charter. 

Ensure that lessons follow all aspects of the 

Good to Great Charter.  Consistently and 

reliably. 

Ensure that lessons 

follow all aspects of 

the Good to Great 

Charter.  Support or 

assist others in 

implementation of all 

aspects of the Good 

to Great. 

Ensure that the start 

of lessons follow the 

Good to Great 

Charter.  Be present 

in department area to 

support others in 

their approach to 

greeting and ending 

lessons.  Help team in 

setting expectations 

for excellent conduct.  

To ensure 

consistency of quality 

of learning culture 

across team.  To 

provide necessary 

support, coaching and 

mentoring to ensure 

consistency of quality 

across the team. 

            

            

  Classrooms and work 

areas are tidy. 

Displays are 

stimulating and reflect 

standards of learning.  

Footprints for 

Literacy are displayed 

and up to date. 

Classrooms and work 

areas are tidy. 

Displays are 

consistently 

stimulating and reflect 

standards of learning.  

Footprints for 

Literacy are displayed 

and up to date and 

visibly used by pupils. 

Classrooms and work areas tidy.  Displays 

are relevant, motivational and stimulating 

and reflect high standards of learning.  

Footprints for Literacy are displayed and up 

to date and visibly used by pupils. 

Ensures that others 

within the team make 

use of Literacy foot 

prints and that impact 

is visible in pupils. 

Ensures that others 

within the team make 

use of Literacy foot 

prints and that impact 

is visible in pupils. 
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Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

· Set goals that stretch and 

challenge pupils of all 

backgrounds, abilities and 

dispositions. 

Set clear expectations 

of pupils work 

conduct and learning.  

Ensure that 

expectations are 

appropriately 

challenging for all 

groups and abilities 

and are impacting on 

progress of classes 

taught.  Demonstrate 

that expectations are 

impacting on progress 

of all classes.  Use 

schools target setting 

system, to raise 

achievement. 

To meet standards as 

per MPR 2 and 3 and 

additionally: 

consistently use 

relevant data to plan 

challenging inclusive 

lessons and set 

targets for pupil 

progress.  To share 

this with others. 

To meet standards as per MPR 4 and 5 and 

additionally: ensuring that planning 

challenging and inclusive lessons is 

embedded in practice.   

(In addition to MPR 2 

- 6) To be an 

established and 

consistent role model 

for excellent conduct 

and learning 

programme of others.  

To support colleagues 

in their consistent 

applications of the 

School’s data and 

tracking systems.  To 

be a role model for 

promoting raise 

achievement high 

expectations for all 

classes and group. 

(In addition to UPR 1-

2) To be a role model 

for subject team and 

the standards and 

expectations set 

across the team.  To 

lead on the effective 

use of data and 

tracking systems and 

ensure that suitable 

intervention 

strategies are 

deployed to raise 

standards across the 

team. 

Teacher uses a 

seating plan which 

identifies SEND, 

G&T, EAL, FSM and 

LAC  (Good to Great 

Charter), and other 

data set. 

Teacher always uses a 

strategic plan which 

identifies SEND, G&T, 

EAL, FSM and LAC to 

enhance progress 

(Good to Great). 

Teacher consistently uses a strategic plan 

which identifies SEND, G&T, EAL, FSM and 

LAC to enhance progress (Good to Great). 

Teacher always uses a 

strategic plan which 

identifies SEND, 

G&T, EAL, FSM and 

LAC to enhance 

progress (Good to 

Great). 

Teacher always uses a 

strategic plan which 

identifies SEND, G&T, 

EAL, FSM and LAC to 

enhance progress 

(Good to Great). 

·  Demonstrate consistently 

the positive attitudes, values 

and behaviour which are 

expected of pupils. 

To be an ambassador 

positive role model 

for their subject, 

team community and 

school. 

To be an ambassador 

positive role model 

for their subject, team 

community and 

school. 

To be an ambassador positive role model 

for their subject, team community and 

school. 

To be an ambassador 

positive role model 

for their subject, 

team community and 

school. 

To be an ambassador 

positive role model 

for their subject, team 

community and 

school. 

          



 

Reviewed: September 2020 

Next Review: September 2022 

  

To implement school 

pastoral and 

behavioural policies 

to ensure positive 

attitudes and 

behaviour from 

pupils. 

To play an active role 

in the departmental 

management of 

individual pupil 

behaviour pastoral 

and behavioural 

policies to ensure 

positive attitudes and 

behaviour from 

individual pupils. 

To be autonomous in the implementation 

of school pastoral and behavioural policies 

to ensure positive attitudes and behaviour 

from pupils.   To resolve classroom based 

behaviour incidents.  Share and celebrate 

the subject across the school and with 

school partners. 

To support colleagues 

in the management of 

behaviour to have 

high standards of 

professionalism.  To 

be a lead teacher 

within the team. 

To lead, motivate, 

support others and 

organise celebrations,  

or partnership events 

which have an impact 

on school life .  To 

lead the team in 

achieving quality and 

excellence, in 

behaviour and 

attitude. 

  Teacher’s punctuality, organisation and dress models high expectations; challenging pupils with incorrect uniform, attendance and punctuality. 

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

2. Promote good 

progress and outcomes 

by pupils. 

          

·  Be accountable for pupils’ 

attainment, progress and 

outcomes. 

      UPR1   

  As a minimum 93% of 

all pupils taught meet 

or exceed their 

targets overall as a 

result of teaching.  

(The overall value is 

positive). 

As a minimum 93% of 

all pupils taught 

consistently meet or 

exceed targets overall 

as a result of teaching.  

(The overall value is 

positive). 

As a minimum 93% of all pupils taught meet 

or exceed targets overall as a result of 

teaching.  (The overall value is positive). 

As a minimum of 93% 

of all pupils meet or 

exceed their targets 

overall as a result of 

teaching.  (The 

overall value is 

positive). 

As a minimum 93% of 

all pupils taught meet 

or exceed targets as a 

result of teaching.  

(The overall value is 

positive). 

        UPR2   

        As a minimum 93% of 

all pupils meet or 

exceed their targets 

overall as a result of 
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teaching.  The overall 

value is positive). 

            

· Their end of year target No more than two 

students in a class of 

30 should 

underachieve by 1/3 

of a level relative to 

their end of year 

target. 

No more than two 

students in a class of 

30 should 

underachieve by 1/3 

of a level relative to 

their end of year 

target. 

No more than two students in a class of 30 

should underachieve by 1/3 of a level 

relative to their end of year target. 

No more than two 

students in a class of 

30 should 

underachieve by 1/3 

of a level relative to 

their end of year 

target. 

No more than two 

students in a class of 

30 should 

underachieve by 1/3 

of a level relative to 

their end of year 

target.  Evidence of 

support for others in 

achieving their 

targets. 

  Identify and address 

key outcomes and 

progress for all 

classes taught. 

Embed departmental 

intervention for 

under achieving pupils 

Embed departmental intervention for under 

achieving pupils. 

(In addition to MPR 

2-6)To support 

others in monitoring 

class/group 

performances and in 

identifying and 

addressing 

appropriate 

intervention 

measures. 

(In addition to UPR 1 

-2)To take 

accountability for 

nominated/negotiated 

aspects of pupil 

attainment and 

progress intervention 

and narrowing the 

gap. 

  To identify and 

support all pupils in 

need of intervention, 

in groups taught. 

Organise and support 

activities aimed at 

intervening to narrow 

achievement gap in all 

groups taught. 

Organise and support activities aimed at 

intervening to narrow achievement gap in 

all groups taught. 

Organise and support 

activities aimed at 

intervening to narrow 

achievement gap in all 

groups taught. 

Organise and support 

activities aimed at 

intervening to narrow 

achievement gap in all 

groups taught. 

  
 

        

  Use pupil tracking 

data to set targets for 

pupils. 
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· Be aware of pupils’ 

capabilities and their prior 

knowledge, and plan teaching 

to build on these 

Use data and 

information to plan 

lessons and ensuring 

teaching which meets 

needs of all pupils 

taught. 

Use data and 

information to plan 

lessons ensuring 

teaching meets needs 

of pupils taught. 

Use data and information to plan lessons 

ensuring teaching meets needs of pupils 

taught. 

Use data and 

information to plan 

lessons ensuring 

teaching meets needs 

of pupils taught. 

Use data and 

information to plan 

lessons ensuring 

teaching meets needs 

of pupils taught. 

          

Keep and use 

consistent records of 

pupil attainment and 

progress  

Support others in the 

team to develop a 

consistent process for 

gauging progress and 

planning effective 

teaching. 

Support others in the team to develop a 

consistent process for gauging progress and 

planning effective teaching. 

Actively contribute to 

departmental 

monitoring and 

assessment 

processes. 

To lead departmental/ 

year team coaching 

and training to meet 

the needs of all pupils. 

        Incorporate strategies 

for personalised 

learning, in own 

teaching and visibly 

share good practice. 

      Incorporate strategies 

for personalised 

learning, in own 

teaching and visibly 

share good practice. 

Evaluate team 

effectiveness (and 

share good practice at 

department 

year/house/pastoral 

meetings) as applies 

to role. 

          

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

· Guide pupils to reflect on 

the progress they have made 

and their emerging needs 

Ensure every student 

knows their current 

grade and what they 

must do to 

meet/exceed target. 

Ensure every student 

knows their current 

grade and what they 

must do to 

meet/exceed target. 

Ensure every student knows their current 

grade and what they must do to 

meet/exceed target. 

Ensure every student 

knows their current 

grade and what they 

must do to 

meet/exceed target. 

Ensure every student 

knows their current 

grade and what they 

must do to 

meet/exceed target.  

Ensure that all in the 
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team do this 

consistently. 

          

Provide opportunities 

throughout and at the 

end of lesson to 

check that learning 

objectives have been 

met by all pupils. 

Have opportunities 

throughout and at 

end of the lesson to 

check that learning 

objectives have been 

met by all pupils. 

Have opportunities throughout and at end 

of the lesson to check that learning 

objectives have been met by all pupils. 

Have opportunities 

throughout and at 

end of the lesson to 

check that learning 

objectives have been 

met by all pupils. 

Have opportunities 

throughout and at 

end of the lesson to 

check that learning 

objectives have been 

met by all pupils. 

          

Use a variety of AFL 

techniques.  Evidence 

of all in teaching. 

A variety of AFL 

techniques are used 

consistently in all 

lessons to ensure 

pupils are able to 

reflect on progress 

made.  Self and peer 

assessment is used 

effectively.  AFL is 

used responsibly to 

ensure pupils make at 

least expected 

progress. 

A variety of AFL strategies are embedded 

appropriately.  pupils are able to use peer 

and self-assessment effectively.  AFL used 

responsibly to ensure pupils make at least 

expected progress. 

A variety of AFL 

strategies are 

embedded 

appropriately.  pupils 

are able to use peer 

and self-assessment 

effectively.  Monitor 

the use of Good to 

Great across 

learning/pastoral 

areas.  Support and 

coaching is given to 

other staff in AFL as 

required.  AFL used 

responsibly to ensure 

pupils make at least 

expected progress. 

A variety of AFL 

strategies are 

embedded 

appropriately.  pupils 

are able to use peer 

and self-assessment 

effectively.  Middle 

Leaders monitor the 

use of Good to Great 

across 

learning/pastoral 

areas.  Support and 

coaching is given 

where required.  

Ensure that all in the 

team do this 

consistently.  AFL is 

used responsibly to 

ensure pupils make at 

least expected 

progress. 
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·  Demonstrate knowledge 

and understanding of how 

pupils learn and how this 

impacts on teaching. 

 Teacher generally 

displays an accurate 

understanding of 

developmental 

characteristics of the 

age group and their 

knowledge of how 

pupils learn is 

generally accurate 

and applied to the 

class as a whole.  

pupils make expected 

progress overall. 

 Teacher consistently 

displays an accurate 

understanding of 

developmental 

characteristics of the 

age group and their 

knowledge of how 

pupils learn is 

consistently accurate 

and applied to the 

class as a whole.  All 

pupils make expected 

progress overall.  

Some make better 

than expected 

progress. 

 Teacher always displays an accurate 

understanding of developmental 

characteristics of the age group and their 

knowledge of how pupils learn is always 

accurate and applied to the class as a 

whole.  All pupils make expected progress 

overall.  Some make better than expected 

progress. 

 Teacher always 

displays an extensive 

understanding of 

developmental 

characteristics of the 

age group and their 

knowledge of how 

pupils learn is always 

accurate and applied 

to the class as a 

whole.  The majority 

of pupils make 

expected progress.  A 

substantial minority 

make better than 

expected progress. 

 Teacher always 

displays an extensive 

and subtle 

understanding of 

developmental 

characteristics of the 

age group and their 

knowledge of how 

pupils learn is always 

accurate and applied 

to the class as a 

whole.  Conceptual 

misunderstanding is 

signposted and 

addressed.  Teacher 

models this to 

members of the team.  

The majority of pupils 

make expected 

progress.  A 

substantial minority 

make better than 

expected progress. 

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

· Encourage pupils to take 

responsible and conscientious 

attitude to their own work 

and study. 

Teacher insists on 

work of a high quality 

and high quality 

content.  Deadlines 

are met.  

Teacher 

consistently insists 

on work of a high 

quality and content.  

Deadlines are met. 

Teacher always insists on work to high 

quality and demands pride in work and 

presentation.  Deadlines are met.  

Teacher always 

insists on work of a 

high quality and 

demands pride in that 

work - in 

presentation, high 

quality content and 

deadlines are met.   

Teacher always 

insists on work of a 

high quality and 

demands pride in that 

work – in 

presentation, high 

quality content, and 

deadlines met.  
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All work has a date, 

title and is underlined 

(Good to Great). 

All work has a date, 

title and is underlined 

(Good to Great). 

Pupil pride is evident and demonstrable in 

the quality of work. 

Pupil pride is always 

evident and always 

demonstrable in the 

quality of work. 

Pupil pride is always 

stunningly evident 

and always stunningly 

demonstrable in the 

quality of work. 

    
 

    

Teacher uses praise 

and rewards pupils 

for high quality work 

effort and behaviour. 

Teacher uses a variety 

of praise and reward 

strategies and 

consistently 

congratulates pupils 

on the quality of their 

work, effort and 

behaviour. 

Teacher always uses a variety of praise and 

reward and always congratulates pupils on 

the quality of work, effort and behaviour. 

Teacher uses an 

imaginative variety of 

praise and reward 

strategies and always 

congratulates pupils 

on their quality of 

work, effort and 

behaviour. 

Teacher uses an 

imaginative variety 

of praise and reward 

strategies and always 

congratulates student 

on the quality of 

work, effort and 

behaviour.  Teacher 

supports all in team 

to achieve.  Teacher 

supports all in the 

team to achieve. 

3. Demonstrate good 

subject and curriculum 

knowledge  

          

· Have a secure knowledge of 

the relevant subject(s) and 

curriculum areas, foster and 

maintain pupils’ interest in 

the subject and address 

misunderstandings 

Teacher generally 

displays a solid 

knowledge of the 

important concepts in 

the discipline and 

how these relate to 

one another.  Their 

planning and practice 

reflect accurate 

understanding of 

prerequisite 

relationships among 

topics and concepts 

which further reflect 

a range of effective 

Teacher 

consistently displays 

a solid knowledge of 

the important 

concepts in the 

discipline and how 

these relate to one 

another.  Their plans 

and practice reflect 

accurate 

understanding of 

prerequisite 

relationships among 

topics and concepts 

which further reflect 

Teacher always displays a solid knowledge 

of the important concepts in the discipline 

and how these relate to one another. Their 

plans and practice reflect accurate 

understanding of prerequisite relationships 

among topics and concepts and link to 

necessary cognitive structures by pupils to 

ensure understanding and which further 

reflect a range of effective pedagogical 

approaches in the discipline. 

Teacher expertly 

displays a solid 

knowledge of the 

important concepts in 

the discipline and 

how these relate to 

one another. Their 

plans and practice 

reflect accurate 

understanding of 

prerequisite 

relationships among 

topics and concepts 

and link to necessary 

cognitive structures 

Teacher expertly 

displays extensive 

knowledge of the 

important concepts in 

the discipline and how 

these relate to one 

another consistently.  

Their plans and 

practice reflect 

accurate 

understanding 

prerequisite 

relationships among 

topics and concepts 
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pedagogical 

approaches in the 

discipline. 

a range of effective 

pedagogical 

approaches in the 

discipline  

by pupils to ensure 

understanding and 

which further reflect 

a range of effective 

pedagogical 

approaches in the 

discipline. 

and link to necessary 

cognitive structures.  

  Developing 

knowledge of the 

national curriculum, 

literacy and numeracy 

strategies across the 

curriculum and their 

use in raising 

achievement within 

lessons taught. 

Good knowledge of 

the national 

curriculum, literacy 

and numeracy 

strategies and uses 

them consistently to 

raise achievement in 

all lessons taught. 

Embedded knowledge of the national 

curriculum. Literacy and numeracy strategy 

across the curriculum.  Practised routinely 

in all lessons taught. 

Expert knowledge of 

the national 

curriculum, literacy 

and numeracy 

strategies across the 

curriculum.  Practised 

routinely in all lessons 

taught. 

Sharpened knowledge 

of the national 

curriculum, literacy 

and numeracy 

strategies across the 

curriculum.  Practised 

routinely in all lessons 

taught.  Teacher is 

abreast of changes 

and supports others 

in responding to 

subject knowledge 

requirement. 

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 
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· Demonstrate a critical 

understanding of 

developments in the subject 

and curriculum areas and 

promote the value of 

scholarship. 

Take responsibility 

for a subject area and 

become an expert.  

Understand 

curriculum 

progression, plan 

groups of lessons in 

collaboration and 

contributes to share 

ideas. 

Develop responsibility 

and expertise for a 

subject area.   

Develop responsibility and expertise for a 

subject area.   

Take a leading role in 

school and lead a 

curriculum area. 

Take a leading role in 

school and lead in 

curriculum, area. 

      Multiply opportunities 

for collaboration with 

examination bodies to 

raise achievement. 

Teacher 

consistently keeps 

knowledge up to date 

has an advanced 

understanding of 

curriculum 

progression plans.  

Schemes of learning 

and assessments and 

contributes to share 

ideas. 

Teacher always keeps knowledge up to 

date and has an advanced understanding of 

curriculum progression and leads the 

development of schemes of learning, 

assessments and shares ideas.  They 

actively support development in their 

curriculum area. 

Teacher always 

keeps knowledge up 

to date and has an 

advanced 

understanding of 

curriculum 

progression and leads 

the development of 

schemes of learning, 

assessments and 

shares ideas.  They 

actively lead and 

support development 

across the wider 

school. 

Teacher always 

keeps knowledge up 

to date and has an 

advanced 

understanding of 

curriculum 

progression and leads 

the development of 

schemes of learning 

assessments and 

shares idea.  They 

always take a 

proactive lead and 

support development 

across the wider 

school. 

· Demonstrate an 

understanding of and take 

responsibility for promoting 

high standards of literacy, 

articulacy and the correct use 

of standard English, whatever 

Teacher uses school 

agreed literacy 

strategies including, 

word of the week and 

literacy focus. 

Teacher 

consistently uses 

school agreed literacy 

strategies including, 

word of the week and 

literacy focus. 

Teacher always uses school agreed 

literacy strategies including, word of the 

week and literacy focus. 

Teacher always uses 

school agreed literacy 

strategies including, 

word of the week and 

literacy focus. 

Teacher always 

school agreed literacy 

strategies including, 

word of the week and 

literacy focus. 
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the teacher's specialist 

subject. 

Pupils answer in full 

standard English.  

Teacher's own 

spoken and written 

English is correct. 

Pupils answer in full 

standard English.  

Teacher's own 

spoken and written 

English is correct. 

Pupils answer in full standard English.  

Teacher's own spoken and written English 

is correct. 

Pupils answer in full 

standard English.  

Teacher's own 

spoken and written 

English is correct. 

Pupils answer in full 

standard English.  

Teacher's own 

spoken and written 

English is correct. 

          

          

  Vocabulary is 

appropriate to 

student ages and 

ability.  Pupils visibly 

respond to Literacy 

prompts. 

Vocabulary is 

appropriate to 

student ages and 

ability.  Pupils visibly 

respond to Literacy 

prompts. 

Vocabulary is appropriate to student ages 

and ability.  Pupils visibly respond to 

Literacy prompts. 

Vocabulary is 

appropriate to 

student ages and 

ability.  Pupils visibly 

respond to Literacy 

prompts. 

Vocabulary is 

appropriate to 

student ages and 

ability.  Pupils visibly 

respond to Literacy 

prompts. 

            

            

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

4. Plan and teach well-

structure lessons 

          

· Impart knowledge and 

develop understanding 

through effective use of 

lesson time  

Teacher plans lessons 

with clear levelled 

learning objectives 

and success criteria.  

Teacher plans 

stimulating lessons 

with pace, challenge 

and engagement.  

Lessons planned with 

meaningful starter 

and independent 

learning activities.  

Teacher uses the 

outcomes of learning 

Teacher plans lessons 

with clear levelled 

learning objectives 

and success criteria.  

Teacher plans 

stimulating lessons 

with pace, challenge 

and engagement.  

Lessons planned with 

meaningful starter and 

independent learning 

activities.  Teacher 

uses the outcomes of 

Teacher plans lessons with clear levelled 

learning objectives and success criteria.  

Teacher plans stimulating lessons with 

pace, challenge and engagement.  Lessons 

planned with meaningful starter and 

independent learning activities.  Teacher 

supports others and share ideas.  Teacher 

uses the outcomes of learning to inform 

future planning. 

Teacher plans lessons 

with clear levelled 

learning objectives 

and success criteria.  

Teacher plans very 

stimulating lessons 

with pace, challenge 

and engagement.  

Lessons planned with 

meaningful starter 

and independent 

learning activities.  

Teacher supports 

others and share 

Teacher plans lessons 

with clear levelled 

learning objectives 

and success criteria.  

Teacher plans very 

stimulating lessons 

with pace, challenge 

and engagement.  

Lessons planned with 

meaningful starter and 

independent learning 

activities.  Teacher is 

able to support 

others and share 
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to inform future 

planning. 

learning to inform 

future planning. 

ideas, consistently.  

Teacher uses the 

outcomes of learning 

to inform future 

planning. 

ideas, consistently.  

Teacher uses the 

outcomes of learning 

to inform future 

planning. 

            

· Promote a love of learning 

and children’s intellectual 

curiosity 

Teacher generally 

conveys genuine 

enthusiasm for 

learning and pupils 

demonstrate this 

through their active 

participation, 

curiosity and initiative 

in learning  

Teacher consistently 

conveys genuine 

enthusiasm for 

learning and pupils 

demonstrate this 

through their active 

participation, curiosity 

and initiative in 

learning. 

Teacher always conveys genuine 

enthusiasm and passion for learning pupils 

demonstrate this through their active 

participation, curiosity and initiative in 

learning. 

Teacher always 

conveys genuine 

enthusiasm and 

passion for learning 

pupils demonstrate 

this through and 

pupils always their 

active participation, 

curiosity and initiative 

in learning. 

Teacher always 

conveys genuine 

enthusiasm and a 

passion for learning 

and pupils always 

demonstrate this 

through their active 

participation, curiosity 

and initiative in 

learning. 
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Teacher plans 

stimulating lessons 

using a variety of 

teaching and learning 

strategies and 

resources which take 

into account the 

needs of different 

types of learners.  

Teacher also takes 

into account pace and 

challenge. 

Teacher is 

enthusiastic about 

teaching and plans 

stimulating lessons 

using a variety of 

teaching and learning 

strategies and 

resources which take 

into account the 

needs of different 

types of learners.  

Teacher 

incorporates pace 

and challenge. 

Teacher is enthusiastic about teaching and 

plans stimulating lessons using a variety of 

teaching and learning strategies and 

resources which take into account the 

needs of different types of learners.  

Teacher incorporates pace and challenge. 

Teacher is 

enthusiastic about 

teaching and plans 

stimulating lessons 

using a wide range of 

teaching and learning 

strategies and 

resources which take 

into account the 

needs of different 

types of learners.  

Teacher 

incorporates pace 

and challenge and 

motivates others in 

the team to do the 

same. 

Teacher is 

enthusiastic about 

teaching and plans 

stimulating lessons 

using a wide range of 

teaching and learning 

strategies and 

resources which take 

into account the 

needs of different 

types of learners.  

Teacher 

incorporates pace 

and challenge and 

motivates others in 

the team to do the 

same. 

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

· Set homework and plan 

other out-of-class activities 

to consolidate and extend 

the knowledge and 

understanding pupils have 

acquired.  

All homework is set 

in line with school 

policy. 

All homework is set 

in line with school 

policy. 

All homework is set in line with school 

policy. 

All homework is set 

in line with school 

policy. 

All homework is set 

in line with school 

policy. 

          

In advance of a half-

term either 

homework weekly or 

research projects on 

the schools SMH. 

In advance of a half-

term either 

homework weekly or 

research projects on 

the schools SMH. 

In advance of a half-term either homework 

weekly or research projects on the schools 

SMH. 

In advance of a half-

term either 

homework weekly or 

research projects on 

the schools SMH. 

In advance of a half-

term either 

homework weekly or 

research projects on 

the schools SMH. 

Homework is marked 

monthly as per school 

policies. 

Homework is marked 

monthly as per school 

policies. 

Homework is marked Monthly as per 

school policies. 

Homework is marked 

Monthly as per school 

policies. 

Homework is marked 

Monthly as per school 

policies. 
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    Monitoring quality of 

homework and 

settling in advance. 

Lead the monitoring 

of the quality of 

homework and 

settling in advance.  

Support members of 

the team in achieving 

high expectations. 

          

· Reflect systematically on the 

effectiveness of lessons and 

approaches to teaching. 

Teacher (with help) 

evaluates own 

teaching and uses IRIS 

at least twice in the 

academic year to 

support professional 

development. 

Teacher (with less 

frequent help) 

evaluates own 

teaching and uses Iris 

at least twice in the 

academic year to 

support professional 

development. 

Teacher regularly (minimal help) 

evaluates and uses Iris at least twice in the 

academic year to support professional 

development. 

Teacher consistently 

reflects and evaluates 

on teaching and uses 

Iris at least twice in 

the academic year to 

support development.  

The teacher 

contributes to wider 

school coaching and 

development of 

individuals. 

Teacher consistently 

reflects and evaluates 

on teaching and uses 

Iris at least twice in 

the academic year to 

support development.  

The teacher 

contributes to wider 

school coaching and 

development of 

others across the 

school.  Teacher 

supports others with 

professional self-

reflection. 

· Contribute to the design 

and provision of an engaging 

curriculum within the 

relevant subject area(s). 

Teacher’s knowledge 

of resources for the 

classroom is 

appropriate.  As is 

their knowledge of 

resources to enhance 

content and 

pedagogical 

knowledge which aids 

curriculum design. 

Teacher’s knowledge 

of resources for the 

classroom is 

consistently good, 

as is their knowledge 

of resources to 

enhance content and 

pedagogical 

knowledge which aids 

curriculum design.  

They contribute to 

the production of 

schemes of Learning. 

Teacher’s knowledge of resources for the 

classroom is always good, as is their 

knowledge of resources to enhance 

content and pedagogical knowledge which 

aids curriculum design.  They contribute to 

the production of schemes of Learning. 

Teacher’s knowledge 

of resources for the 

classroom is 

extensive and 

excellent.  Their 

knowledge of 

resources enhance 

content and 

pedagogical 

knowledge this aids 

curriculum design.  

They contribute to 

Teacher’s knowledge 

of resources for the 

classroom is 

extensive and 

excellent.  Their 

knowledge of 

resources enhance 

content and 

pedagogical 

knowledge this aids 

curriculum design.  

They contribute to 

the production of 
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the production of 

schemes of Learning. 

schemes of Learning.  

They initiate 

modifications in 

response to student 

(group) need. 

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

5. Adapt teaching to 

respond to the strengths 

and needs of all pupils 

          

· Know when and how to 

differentiate appropriately, 

using approaches which 

enable pupils to be taught 

effectively. 

Teacher uses 

differentiation to 

effectively support 

progression of pupils 

in relation to each 

student’s abilty and 

current attainment.  

This includes 

providing a range of 

different resources 

and activities in the 

classroom. 

Teacher uses 

differentiation to 

effectively support 

progression of pupils 

in relation to each 

student’s ability and 

current attainment.  

This includes 

providing a range of 

different resources 

and activities in the 

classroom. 

Teacher constantly able to use 

differentiation to effectively support 

progression of pupils in relation to each 

student’s colour group and current 

attainment.  They actively identify support 

and advise other teachers.  This includes 

providing a range of different resources and 

activities in the classroom. 

Teacher is an expert 

at the use of 

differentiation to 

effectively support 

progression of pupils 

in relation to each 

student’s colour 

group and current 

attainment.  They 

actively identify 

support and advise 

other teachers.  This 

includes providing a 

range of different 

resources and 

activities in the 

classroom. 

Teacher is always able 

to use differentiation 

to effectively support 

progression of pupils 

in relation to each 

student’s colour 

group and current 

attainment.  They 

actively identify 

support and advise 

other teachers.  This 

includes providing a 

range of different 

resources and 

activities in the 

classroom and 

beyond. 
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· Have a secure 

understanding of how a range 

of factors can inhibit pupils’ 

ability to learn and how best 

to overcome these 

Teacher always 

accepts responsibility 

for the success of all 

pupils.  They use 

individual learning 

plans to draw on a 

range of strategies in 

order to overcome 

any inhibiting factors 

which may adversely 

affect pupils, including 

the gifted and 

talented pupils. 

Teacher always 

accepts responsibility 

for the success of all 

pupils.  They use 

individual learning 

plans to draw on a 

range of strategies in 

order to overcome 

any inhibiting factors 

which may adversely 

affect pupils, including 

the gifted and 

talented pupils. 

Teacher always accepts responsibility for 

the success of all pupils.  They use 

individual learning plans to draw on a range 

of strategies in order to overcome any 

inhibiting factors which may adversely affect 

pupils, including the gifted and talented 

pupils. 

Teacher always 

accepts responsibility 

for the success of all 

pupils.  They use 

individual learning 

plans to draw on a 

range of strategies in 

order to overcome 

any inhibiting factors 

which may adversely 

affect pupils, including 

the gifted and 

talented pupils.  They 

always persist in 

seeking effective 

approaches for 

breaking down 

barriers to 

achievement by 

always seeking 

effective approaches 

and soliciting 

additional resources 

from the school. 

Teacher always 

accepts responsibility 

for the success of all 

pupils.  They use 

individual learning 

plans to draw on a 

range of strategies in 

order to overcome 

any inhibiting factors 

which may adversely 

affect pupils, including 

the gifted and 

talented.  They always 

persist in seeking 

effective approaches 

for breaking down 

barriers to 

achievement and 

soliciting additional 

resources from the 

school. 

    

    

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 
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· Demonstrate an awareness 

of the physical, social and 

intellectual development of 

children and know how to 

adapt teaching to support 

pupils’ education at different 

stages of development. 

Planning and teaching 

must include 

differentiation.  

Teacher is generally 

able to make 

adjustments which 

reflect awareness of 

the physical, social 

and intellectual 

development of 

pupils.  

Planning and teaching 

must include 

differentiation. 

Teacher is 

consistently able to 

make adjustments 

which reflect 

awareness of the 

physical, social and 

intellectual 

development of 

pupils. 

Planning and teaching must include 

differentiation.  Teacher is always able to 

make adjustments which reflect awareness 

of the physical, social and intellectual 

development of pupils. 

Planning and teaching 

must include 

differentiation. 

Teacher is always able 

to make successful 

and accurate 

adjustments which 

reflect awareness of 

the physical, social 

and intellectual 

development of 

pupils.  Teacher 

shows ability to ‘think 

on their feet’ in 

lessons.  Teacher 

shows evidence of 

developing expertise 

in how pupils learn. 

Planning and teaching 

must include 

differentiation.  

Teacher is always able 

to make successful 

and accurate 

adjustments which 

reflect awareness of 

the physical, social 

and intellectual 

development of 

pupils.  Teacher 

shows ability to ‘think 

on their feet’ in 

lessons.  Teacher 

shows evidence of 

developing expertise 

in how pupils learn. 

  

Teacher supports 

others in achieving 

expertise. 

· Have a clear understanding 

of the needs of all pupils, 

including those with special 

educational needs; those of 

high ability; those with English 

as an additional language; 

those with disabilities; and be 

able to use and evaluate 

distinctive teaching 

approaches to engage and 

support them. 

Teacher uses the SEN 

and G&T register to 

identify plan for and 

evaluate the needs of 

particular pupils. 

Teacher uses the SEN 

and G&T register to 

identify plan for and 

evaluate the needs of 

particular pupils. 

Teacher uses the SEN and G&T register to 

identify plan for and evaluate the needs of 

particular pupils. 

Teacher uses the SEN 

and G&T register to 

identify plan for and 

evaluate the needs of 

particular pupils. 

Teacher uses the SEN 

and G&T register to 

identify plan for and 

evaluate the needs of 

particular pupils. 

          

All policies and 

procedures are 

followed. 

All policies and 

procedures are 

followed. 

All policies and procedures are followed. All policies and 

procedures are 

followed.  Supports 

others adhering to 

policies. 

All policies and 

procedures are 

followed.  Supports 

others adhering to 

policies. 
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Teacher is able to 

deploy the LSA to 

support Learning and 

work on particular 

tasks with all pupils. 

Teacher is able to 

deploy the LSA to 

support Learning and 

work on particular 

tasks with all pupils.  

There is evidence of 

prior planning with 

LSA. 

Teacher is able to deploy the LSA to 

support Learning and work on particular 

tasks with all pupils.   There is evidence of 

prior planning with LSA. 

Teacher is able to 

deploy the LSA to 

support Learning and 

work on particular 

tasks with all pupils.   

There is evidence of 

prior planning with 

LSA. 

Teacher is able to 

deploy the LSA to 

support Learning and 

work on particular 

tasks with all pupils.   

There is evidence of 

prior planning with 

LSA. 

          

    Teacher will share good practice with 

colleagues. 

Teacher will share 

good practice with 

colleagues. 

Teacher will share 

good practice with 

colleagues. 

          

Teacher expected to 

be involved in 

Academic Dialogue 

with pupils. 

Teacher expected to 

be involved in 

Academic Dialogue 

with pupils. 

Teacher expected to be involved in 

Academic Dialogue with pupils. 

Teacher expected to 

be involved in 

Academic Dialogue 

with pupils. 

Teacher expected to 

be involved in 

Academic Dialogue 

with pupils. 

          

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

6.  Make accurate and 

productive use of 

assessment 

Follow policy and 

procedures of the 

School (Including 

Good to Great 

Charter). 

Follow policy and 

procedures of the 

School ((Including 

Good to Great 

Charter)). 

Follow policy and procedures of the School 

((Including Good to Great Charter)). 

Follow policy and 

procedures of the 

School ((Including 

Good to Great 

Charter)). 

Follow policy and 

procedures of the 

School ((Including 

Good to Great 

Charter)). 
 

          

For AFL this is what you need to 
consider when setting targets. 
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• Use of pupils resource for 

own learning for example 

group and paired work. 

• Pupil peer and self-

assessment. 

• Formative use of summative 

data. 

• Written and oral feedback. 

• Questioning. 

• Curriculum Target Setting 

          

· Know and understand how 

to assess the relevant subject 

and curriculum areas, 

including statutory 

assessment requirements. 

Follow school policy. Follow school policy. Follow school policy. Follow school policy.  

Show expertise in 

assessment criteria. 

Follow school policy.  

Show expertise in 

assessment criteria.   

Show evidence of 

research to improve 

expertise. 

· Make use of formative and 

summative assessment to 

secure pupils’ progress. 

Teacher is able to 

use a range of 

formative assessment 

and questioning 

techniques and 

summative subject 

and whole school 

assessment so that 

data and reporting 

are accurate. 

Teacher is able to 

use a range of 

formative assessment 

and questioning 

techniques and 

summative subject 

and whole school 

assessment so that 

data and reporting are 

accurate. 

Teacher is able to use a range of formative 

assessment and advanced higher order 

questioning techniques to provide accurate 

and understandable feedback that leads to 

progression.  Summative subject and whole 

school assessment data and reporting are 

accurate. 

Teacher is able to 

give a good range of 

formative assessment 

and advanced higher 

order questioning 

techniques to provide 

accurate and 

understandable 

feedback that leads to 

progression.  

Summative subject 

and whole school 

assessment data and 

reporting are 

accurate. 

Teacher is able to use 

a consistently 

extensive range of 

formative assessment 

and advanced higher 

order questioning 

techniques to provide 

accurate and 

understandable 

feedback that leads to 

progression.  

Summative subject 

and whole school 

assessment data and 

reporting are 

accurate. 
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  Develop expertise in 

the formative use of 

summative data. 

Develop expertise in 

the formative use of 

summative data. 

  Visibly support others 

developing expertise 

in this area. 

Visibly support others 

developing expertise 

in this area. 

· Use relevant data to 

monitor progress, set targets 

and plan subsequent lesson. 

Teacher uses SIMS 

data to accurately 

record assessment 

data and use 

information to plan 

lesson and set 

appropriate targets. 

Teacher uses SIMS 

data to accurately 

record assessment 

data and use 

information to plan 

lesson and set 

appropriate targets. 

Teacher uses SIMS data to accurately 

record assessment data and use 

information to plan lesson and set 

appropriate targets. 

Teacher uses SIMS 

data to accurately 

record assessment 

data and use 

information to plan 

lesson and set 

appropriate targets 

and supports others 

to do so in their 

departments. 

Teacher uses SIMS 

data to accurately 

record assessment 

data and use 

information to plan 

lesson and set 

appropriate targets 

and supports others 

to so across the 

school. 

· Give pupils regular 

feedback, both orally and 

through accurate marking and 

encourage pupils to respond 

to the feedback. 

Teacher to adopt 

School policy on 

marking (see 

Teaching and 

Learning Policy and 

Good to Great 

section All books 

must).  Using sticker 

System and Green 

pens. 

Teacher to adopt 

School policy on 

marking (see Teaching 

and Learning Policy 

and Good to Great 

section All books 

must).  Using sticker 

System and Green 

pens. 

Teacher to adopt School policy on marking 

(see Teaching and Learning Policy and 

Good to Great section All books must).  

Using sticker System and Green pens. 

Teacher to adopt 

School policy on 

marking (see 

Teaching and 

Learning Policy and 

Good to Great 

section All books 

must).  Using sticker 

System and Green 

pens.  Maybe 

responsible for the 

monitoring of 

Teacher to adopt 

School policy on 

marking (see Teaching 

and Learning Policy 

and Good to Great 

section All books 

must).  Using sticker 

System and Green 

pens.  Promote and 

monitor of marking 

within their area at 
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marking within their 

area at learning. 

learning or across 

school. 

    

    

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

7. Manage behaviour 

effectively to ensure a 

good and safe learning 

environment 

      Develop a public 

presence in corridors. 

Have a public 

presence in corridors 

and around school. 

·  Have clear rules and 

routines for behaviour in 

classrooms and take 

responsibility or promoting 

good and courteous 

behaviour both in classrooms 

and around the school, in 

accordance with the school’s 

behaviour policy 

Follow the 

procedures of School 

Behaviour for 

Learning Policy.   

Follow the 

procedures of School 

behaviour for learning 

policy.   

Follow the procedures of School behaviour 

for learning policy.   

Follow the 

procedures of School 

behaviour for learning 

policy.   

Follow the 

procedures of School 

behaviour for learning 

policy.   

  Consistently 

implement Good to 

Great. 

Consistently 

implement Good to 

Great. 

Consistently implement Good to Great. Consistently 

implement Good to 

Great. 

Consistently 

implement Good to 

Great. 

      
 

Support other staff in 

implementing 

BFL/AFL and G2G. 

Support other staff in 

implementing 

BFL/AFL and G2G. 
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  Lead by example; be a 

positive role model in 

the school. 

Lead by example; be a 

positive role model in 

the school. 

Lead by example; be a positive role model 

in the school. 

Lead by example; be a 

positive role model in 

the school. 

Lead by example; be a 

positive role model in 

the school. 

· Have high expectations of 

behaviour and establish a 

framework for discipline with 

a range of strategies, using 

praise, sanctions and rewards 

consistently and fairly 

 
        

Behaviour 

management 

strategies are applied 

well in order for 

learning to be good.  

Praise is used 

appropriately. 

Behaviour 

management 

strategies are 

consistently used and 

learning is accessible 

to all pupils.  A range 

of strategies are used 

in a timely manner.  

Praise is used 

appropriately and 

with consistency.   

Behaviour management strategies are 

consistently used and learning is accessible 

to all pupils.  A range of strategies are used 

in a timely manner.  Praise is used 

appropriately and with consistency.  

Behaviour 

management 

strategies are 

consistently used and 

learning is accessible 

to all pupils.  An 

extensive range of 

strategies are used in 

a timely manner.  

Praise is used 

appropriately and 

with consistency.   

Behaviour 

management 

strategies are 

consistently used and 

learning is accessible 

to all pupils.  An 

extensive range of 

strategies are used in 

a timely manner.  

Praise is used 

appropriately and 

with consistency.   

          

Set up a mutually 

respectful 

atmosphere within 

your class. 

Set up a mutually 

respectful and 

enthusiastic 

atmosphere within 

your class. 

Set up a mutually respectful and 

enthusiastic atmosphere within your class. 

Set up a mutually 

respectful and 

enthusiastic 

atmosphere within 

your class. 

Set up a mutually 

respectful and 

enthusiastic 

atmosphere within 

your class.  Motivate 

others within team 

and beyond to do the 

same. 

    
 

    

  
 

  Support staff in 

managing pupils with 

challenging behaviour. 

Support staff in 

managing pupils with 

challenging behaviour.  

Give support with 

behaviour for learning 

to others where 

needed.  Challenge 

poor behaviour 

around school and 



 

Reviewed: September 2020 

Next Review: September 2022 

  

support colleague 

who challenge poor 

behaviour around 

school. 

      Challenge poor 

behaviour around 

school. 

  

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 
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·  Maintain good relationships 

with pupils, exercise 

appropriate authority and act 

decisively when necessary 

Teacher – Student 

relationships are 

friendly and 

demonstrate general 

caring and respect.  

Relationships are 

nurturing and 

appropriate to the 

age and culture of the 

child.  Pupils have 

regard for the 

teacher’s authority. 

Teacher – Student 

relationships are 

consistently friendly 

and demonstrate 

genuine caring and 

respect.  

Relationships are 

consistently nurturing 

and appropriate to 

the age and culture of 

the child.  Pupils have 

consistent regard for 

the teacher’s 

authority. 

Teacher – Student relationships are always 

friendly and demonstrate genuine warmth, 

caring and respect.  Relationships are 

always nurturing and appropriate to the age 

and culture of the child.  Pupils have high 

regard for the teacher’s authority. 

Teacher – Student 

relationships are 

always friendly and 

demonstrate genuine 

warmth, caring and 

respect.  

Relationships are 

always nurturing and 

appropriate to the 

age and culture of the 

child.  Pupils have a 

high regard for the 

teacher’s authority 

which is further 

reflected in how they 

demonstrate genuine 

caring for one 

another and monitor 

one another’s 

treatment of peers, 

correcting classmates 

respectfully when 

needed.  Support 

others in achieving 

this. 

Teacher – Student 

relationships are 

effortless, always 

friendly and 

demonstrate genuine 

warmth, caring and 

respect.  

Relationships are 

always nurturing and 

appropriate to the 

age and culture of the 

child.  Pupils have a 

very high regard for 

the teacher’s 

authority which is 

further reflected in 

how they 

demonstrate genuine 

caring for one 

another and monitor 

one another’s 

treatment of peers, 

correcting classmates 

respectfully when 

needed.  Support 

others in achieving 

this. 

8. Fulfil wider 

professional 

responsibilities 
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·  Make a positive 

contribution to the wider life 

and ethos of the school 

Teacher contributes 

to the high 

performance culture 

of the school and 

supports the school 

ethos by being 

involved in form tutor 

roles events, 

curriculum events and 

wider school 

initiatives and events. 

Teacher contributes 

to the high 

performance culture 

of the school and 

supports the school 

ethos by playing a 

proactive role in form 

tutor roles events, 

curriculum events and 

wider school 

initiatives and events 

to enrich and improve 

provision and 

outcomes. 

Teacher contributes to the high 

performance culture of the school and 

supports the school ethos by taking a 

leading role in form tutor roles events, 

curriculum events and wider school 

initiatives and events to enrich and improve 

provision and outcomes for all pupils. 

Teacher promotes 

and contributes 

significantly to the 

high performance 

culture of the school 

and supports the 

school ethos by 

helping build and 

support school wide 

teams as well as form 

tutor roles events, 

curriculum events and 

wider school 

initiatives to enrich 

and improve 

provision and 

outcomes for all 

pupils and their 

families.  Teacher is a 

champion of what can 

be done better. 

Teacher understand 

the high performance 

culture of the school 

and supports the 

school by leading, 

building and 

supporting school 

wide teams as well as 

form tutor events, 

curriculum events and 

wider school 

initiatives and events 

to en4rich and 

improve provision 

and outcomes for all 

pupils and their 

families.   Teacher is a 

champion of what can 

be done better. 

Part One: Teaching MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

·  Develop effective 

professional relationships 

with colleagues, knowing how 

and when to draw on advice 

and specialist support. 

Teacher maintains 

effective relationships 

with colleagues and 

can seek advice and 

support in an 

appropriate and 

timely manner. 

Teacher maintains 

consistently effective 

relationships with 

colleagues and can 

consistently seek 

advice and support in 

an appropriate and 

timely manner. 

Relationships with colleagues are 

characterised by mutual support and 

cooperation; giving and seeking advice and 

support in an appropriate and timely 

manner. 

Relationships with 

colleagues are 

characterised by high 

regard and mutual 

support and 

cooperation; giving 

and seeking advice 

and support in an 

appropriate and 

timely manner. 

Relationships with 

colleagues are 

characterised by high 

regard and mutual 

support and 

cooperation; teacher 

takes the initiative in 

giving and seeking 

advice and support 

and acts decisively to 

support colleagues. 



 

Reviewed: September 2020 

Next Review: September 2022 

  

· Deploy support staff 

effectively. 

Support Staff are 

generally adequately 

engaged and directed. 

Support staff are 

consistently, 

adequately engaged 

and directed.  There 

is evidence of prior 

planning. 

Support staff are always well engaged and 

directed.  There is evidence of prior 

planning. 

Support staff make a 

substantial 

contribution to the 

learning environment 

because they are 

always well engaged 

and directed.  There 

is evidence of prior 

planning. 

Support Staff always 

make a substantial 

contribution to the 

learning environment 

because they are 

empowered, engaged 

and directed.  There 

is evidence of prior 

planning.  Teacher is 

model of good 

practice. 

· Take responsibility for 

improving teaching through 

appropriate professional 

development, responding to 

advice and feedback from 

colleagues. 

Teacher participation 

in professional 

activities to improve 

teaching and accepts 

feedback and advice 

from colleagues.  This 

has impact on 

teaching and student 

progress. 

Teacher seeks out 

opportunities for 

professional 

development to 

enhance content 

knowledge and 

pedagogical skill.  

Teacher seeks out 

feedback and advice 

from colleagues.  This 

has impact on 

teaching and student 

progress. 

Teacher seeks out opportunities for 

professional development to enhance 

content knowledge and pedagogical skill.  

Teacher seeks out feedback and advice 

from colleagues and participates actively in 

supporting and developing others.  This has 

impact on teaching and student progress. 

Teacher seeks out 

opportunities for 

professional 

development to 

enhance content 

knowledge and 

pedagogical skill and 

systematically finds 

opportunities for 

action research.  

Teacher seeks out 

feedback and advice 

from colleagues and 

participates actively in 

supporting and 

developing others.  

This has impact on 

teaching and student 

progress. 

Teacher always seeks 

out opportunities for 

professional 

development to 

enhance content 

knowledge and 

pedagogical skill and 

systematically finds 

opportunities for 

action research.  

Teacher participates 

actively in supporting 

and developing 

others.  Teacher 

initiates important 

activities to 

contribute to whole 

school development 

and the wider 

profession.  This has 

impact on teaching 

and student progress. 
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· Communicate effectively 

with parents with regard to 

pupils’ achievements and 

well-being 

Teacher provides 

effective information 

to families about 

learning, progress and 

pastoral care.  

Feedback is positive, 

professional and 

constructive. 

Teacher provides 

consistently effective 

information to 

families about 

learning, progress and 

pastoral care.  

Feedback is positive, 

professional and 

constructive 

Teacher always provides effective 

information to families about learning, 

progress and pastoral care.  Feedback is 

positive, professional and constructive.  

Responses to family concerns are handed 

with professional sensitivity. 

Teacher always 

provides very 

effective information 

to families about 

learning, progress and 

pastoral care.  

Feedback is positive, 

professional and 

constructive.  

Responses to family 

concerns are handed 

with excellent 

professional 

sensitivity.  Teacher 

supports colleagues in 

liaising with parents. 

Teacher always 

provides extremely 

effective information 

to families about 

learning, progress and 

pastoral care.  

Feedback is positive, 

professional and 

constructive.  

Responses to family 

concerns are handled 

with excellent 

professional 

sensitivity.  Teacher 

supports colleagues in 

liaising with parents. 

Part Two: Personal and 

Professional Conduct  

MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

1. Teachers uphold public 

trust in the profession and 

maintain high standards of 

ethics and behaviour, within 

and outside school by 

          

¨Treating pupils with dignity, 

building relationships rooted 

in mutual respect and at all 

times observing proper 

boundaries appropriate to a 

teacher’s professional 

position  

Teacher meets all 

standards.  Teacher 

uses rights respecting 

language and models 

appropriate 

behaviour. 

Teacher meets all 

standards.  Teacher 

uses rights respecting 

language and models 

appropriate 

behaviour. 

Teacher meets all standards.  Teacher uses 

rights respecting language models 

appropriate behaviour. 

Teacher meets all 

standards.  Teacher 

uses rights respecting 

language and models 

appropriate 

behaviour. 

Teacher meets all 

standards.  Teacher 

uses rights respecting 

language and models 

appropriate 

behaviour. 
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¨Having regard to the need 

to safeguard pupils’ well-

being, in accordance with 

statutory provisions. 

Teacher understands 

and adheres to the 

Safeguarding 

procedures of the 

school. 

Teacher understands 

and adheres to the 

Safeguarding 

procedures of the 

school. 

Teacher understands and adheres to the 

Safeguarding procedures of the school. 

Teacher understands 

and adheres to the 

Safeguarding 

procedures of the 

school. 

Teacher understands 

and adheres to the 

Safeguarding 

procedures of the 

school. 

          

Teacher adheres to 

the Health and Safety 

policy of the school. 

Teacher adheres to 

the Health and Safety 

policy of the school. 

Teacher adheres to the Health and Safety 

policy of the school. 

Teacher adheres to 

the Health and Safety 

policy of the school. 

Teacher adheres to 

the Health and Safety 

policy of the school. 

¨Showing tolerance of and 

respect for the rights of 

others. 

Teacher adheres to 

the Equality policy of 

the school. 

Teacher adheres to 

the Equality policy of 

the school. 

Teacher adheres to the Equality policy of 

the school. 

Teacher adheres to 

the Equality policy of 

the school. 

Teacher adheres to 

the Equality policy of 

the school. 

¨Not undermining 

fundamental British values, 

including democracy, the rule 

of law, individual liberty and 

mutual respect and tolerance 

of those with different faiths 

and beliefs. 

Teacher actively 

challenges racist 

homophobic and any 

other discriminatory 

behaviour in school. 

Teacher actively 

challenges racist 

homophobic and any 

other discriminatory 

behaviour in school. 

Teacher actively challenges racist 

homophobic and any other discriminatory 

behaviour in school. 

Teacher actively 

challenges racist 

homophobic and any 

other discriminatory 

behaviour in school. 

Teacher actively 

challenges racist 

homophobic and any 

other discriminatory 

behaviour in school. 

      

Teacher supports colleagues as necessary. Teacher supports 

colleagues as 

necessary. 

Teacher supports 

colleagues as 

necessary. 

      

  Teacher may be 

responsible for policy 

development and staff 

training. 

Teacher may be 

responsible for policy 

development and staff 

training. 

Teacher meets the standard. 
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¨Ensuring that personal 

beliefs are not expressed in 

ways which exploit pupils’ 

vulnerability or might lead 

them to break the law. 

Teacher meets the 

standard. 

Teacher meets the 

standard. 

Teacher meets the 

standard. 

Teacher meets the 

standard. 

Part Two: Personal and 

Professional Conduct  

MPR 2-3                                     

Consistency 

MPR 4 – 5                                  

Expertise 

MPR 6                                         

Expertise 

TLR – 2 and/or                          

UPR1 - 2  

TLR 1/2 and/or                         

UPR - 3  

Systemic Impact Systemic Impact 

2. Teachers must have a 

proper and professional 

regard for the ethos, policies 

and practice of the school in 

which they teach and 

maintain high standards in 

their own attendance and 

punctuality 

Teacher meets all 

standards. 

Teacher meets all 

standards. 

Teacher meets all standards. Teacher meets all 

standards. 

Teacher meets all 

standards. 

            

  The teacher 

consistently follows 

school procedures 

and is up to date with 

policy change and 

development. 

The teacher 

consistently follows 

school procedures 

and is up to date with 

policy change and 

development. 

The teacher consistently follows school 

procedures and is up to date with policy 

change and development. 

The teacher 

consistently follows 

school procedures 

and is up to date with 

policy change and 

development. 

The teacher 

consistently follows 

school procedures 

and is up to date with 

policy change and 

development. 

            

  Attendance and 

punctuality are 

excellent 96% or 

better per school 

year.  Please refer to 

HR attendance Policy 

for detail. 

Attendance and 

punctuality are 

excellent 96% or 

better per school 

year.  Please refer to 

HR attendance Policy 

for detail. 

Attendance and punctuality are excellent 

96% or better per school year.  Please 

refer to HR attendance Policy for detail. 

Attendance and 

punctuality are 

excellent 96% or 

better per school 

year.  Please refer to 

HR attendance Policy 

for detail. 

Attendance and 

punctuality are 

excellent 96% or 

better per school 

year.  Please refer to 

HR attendance Policy 

for detail. 
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3. Teachers must have an 

understanding of and always 

act within the statutory 

frameworks which set out 

their professional duties and 

responsibilities. 

Teacher meets all 

standards 

Teacher meets all 

standards 

Teacher meets all standards Teacher meets all 

standards 

Teacher meets all 

standards 
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APPENDIX D 

Ortu GHS Lesson Observation Form 2020-21 

Observer:  Subject/what is being taught:  Focus of observation:  

   

Teacher/LSA: Group:  Ability Range: Date/Time/Venue NoR/Boys:/Girls: 

     

 Strengths Areas for Development 

Teaching 

Refer to the Big 5 lesson structure 

 

 

 

 

Discuss the subject with students. How do 

they learn best in this lesson? What 

teaching strategies and activities work 

well? What are their barriers to their 

learning? 

 

Lesson observed 

 

 

 

 

 

Discussions with students using their 

work as context 

 

 

 

 

Learning, Progress and 

Assessment – in lesson & over 

time 

 

Look for adherence to the school 

feedback policy. 

Ask students to turn to the front of their 

books and compare this to the quality of 

their current work. Is there a difference in 

the quality of work between key groups? 

Make a comment on LITAC 

Ask students about their targets and how 

feedback is provided. Can students 

articulate their next steps for 

improvement? 

How could the teacher make feedback 

more effective? 

Lesson observed 

 

 

 

 

 

 

 

 

 

Discussions with students using their 

work as context 

 

 

 

 

 

Conduct & attitudes to learning 

 

How does the teacher motivate their 

students to do well? Refer to CARR, 

SMSC, British Values as appropriate. 

Judge this through careful dialogue 

regarding the work. Do not ask as a 

closed question. 

Lesson observed 

 

 

Discussions with students using their 

work as context 

 

 

 

Professional Development Need and Actions for Teacher. Aim to meet with the member of staff to discuss 

the outcomes and complete the section below. 

1)  
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Met Teaching Standards ⬜ Further Action Required ⬜ 

 

2)  

3) 
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APPENDIX E 

Ortu GHS Lesson Planning Pro Forma 2020-21 

Learner Context. Use this box to provide intervention concerns and actions on at least three priority students. 

(Based on SIMS Data, 4Matrix, A,G&T, Disadvantaged, SEN)  

1)  

2)  

3)  

Whole School Priorities Individual Priorities 

1)  1)  

2)  2)  

3)  3)  

Objectives 

(plan most challenging objective first) 
Outcomes 

  

Teaching & Learning Activity 

(refer to CARR values) AFL Strategies inc Key Questions 

  

Additional Notes / Deployment of other adults (refer to Ortu LSA Charter) 
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APPENDIX F 

Ortu Hassenbrook Lesson Observation Form 2020-21 

Observer:  Subject/what is being taught: Focus of observation: 

 

Teacher/LSA: 

 

Group: 

 

Ability Range: Date/Time/Venue: 

 

NoR/Boys:/Girls: 

Quality of teaching, learning and progress including books and over time:   Met 
Partially 

Met 

Not 

Met 

 

Conduct and attitudes to learning:   Met 
Partially 

Met 

Not 

Met 

 

Assessment in lesson and over time:   Met 
Partially 

Met 

Not 

Met 

 

 

Ask the question: “What did you learn this lesson? Is this how you are normally taught?” 

Student 1’s views Student 2’s views Student 3’s views 
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Feedback: (Please also comment on literacy, Implementation of CARR Values, British Values, SMSC, Challenge, 

100 min structure) 

Actions for teacher: Suggested Professional Development Need / Research to 

undertake: 

Observer Signature: Observee Signature: Overall Outcome: 

 

 

 

 

General Lesson Observation Prompt 

Teaching should be judged on its impact on learning, achievement, attitudes and behaviour. Judgements on 

learning, achievement, attitudes and behaviour should be CONNECTED to the aspects of teaching that lead to 

these being as they are.  

To ensure an accurate fix on learning and achievement the observer should focus on the learning and achievement of 

particular groups of pupils. It is advised that the word 'pupils' only be used with a qualifying adjective, so  'all pupils', 

'some pupils', 'a few pupils', 'most pupils', 'HA pupils', 'most LA pupils', ‘pupils with SEN’, ‘all girls’, 'some boys'. Then 

the reasons in the teaching for these groups' learning and achievement being as they are should be clarified.  For 

example: 'All HA pupils made very rapid progress throughout the lesson because the teacher had planned specific and 

challenging learning objectives based on accurate knowledge of these pupils' prior learning. These learning objectives were 

continually and effectively shared with these HA pupils and they were given on-going feedback on their work and they were 

often helped gain a clear idea of how to make improvements in their work' 

 

What is the impact of teaching on 

learning, achievement, attitudes 

and behaviour? 

 

 

Aspects of teaching and assessment that can influence pupil's 

learning, achievement, attitudes and behaviour 

 

Learning 

 How many pupils and which 

pupils/groups make exactly which gains 

in skills, knowledge, ideas and 

understanding? 

 Pace, quantity and quality of work? 

 How many pupils and which pupils 

and to what extent are they developing 

the capacity to work independently and 

collaboratively? 

 

Subject knowledge? 

 Subject knowledge secure 

and confident & used to ensure 

appropriate challenge & 

expectations, effective planning 

and accurate assessment? 

 Demonstration & 

explanations clear? 

 Questioning perceptive 

and based on secure subject 

knowledge? 

 

 Applications & development of 

English, maths and ICT across the 

curriculum? 

 Use of quality materials, especially 

books and literature? Love of books and 

reading engendered? 

 Learning over or under-directed? 

 Beginnings, middies and ends of 

lessons focus on learning objectives and 

teaching points? 
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 Can they explain confidently and 

clearly what they have learned and why? 

 Do they know how today's work 

relates to previous work and what may 

be the next stage? 

 Do they ask questions about their 

work and learning? 

 Are they used to reviewing their 

work in relation to objectives and 

targets? 

 Do pupils understand how well they 

are doing and how they can improve 

 Are pupils clear about the criteria 

used to assess their work? 

 How many pupils know their 

targets? 

 Which pupils are aware of what they 

were supposed to be learning and where 

to focus their efforts to learn and 

improve their work? 

 Can they apply new ideas in different 

contexts?  

 

Achievement (relates to potential) 

 How much and which pupils are 

being stretched and working to their 

capacity? 

 Are they doing as much as they can? 

 Are most pupils making at least the 

expected progress in relation to their 

capabilities? 

 To what extent are pupils working 

close to their capacity? 

 What proportion of pupils is 

working to capacity? 

 

Attitudes, relationships and 

behaviour 

 How attentive are pupils? What % of 

pupils or different groups of pupils are 

attentive? 

 Which pupils show engagement, 

application and concentration and work 

productively? 

 Are pupils too easily satisfied / 

distracted? 

 Are pupils developing interest in the 

subject? 

 Are they keen to work? Keen to 

answer questions? Keen to get on with 

the task in hand? Take pride in their 

work? Self-esteem? 

 Do they sustain concentration? 

Interested? Motivated? Productive? 

 Clear understanding of 

how pupils learn the subject 

shown? 

 New ideas explained well? 

 Accurate use of subject 

vocabulary? 

 Questions answered well? 

 Interesting examples, 

contexts and first-hand 

experiences used to support 

teaching and learning? 

NB. Be alert to situations 

where pupils are misinformed 

or where knowledge and 

understanding are not built up 

systematically 

 

Planning is based on clear 

learning objectives and 

teaching points.  

 Planning shows evidence of 

clear understanding of how 

learning is built up? 

 Planning supports effective 

teaching and learning during 

the lesson? 

 Planning takes account of 

learning needs of all groups of 

pupils 

 Learning objectives are 

clear, specific, concise, 

achievable and appropriate to 

pupils' learning needs? 

 Effective strategies for 

ensuring that pupils are aware 

of where to focus their efforts 

to learn and improve? 

 Too many learning 

objectives? 

 

How well do teachers 

interest, encourage and 

engage pupils?                                        

 How enthusiastic is the 

teacher and how is enthusiasm 

promoted? 

 Content and learning real, 

relevant, imaginative and 

interesting? 

 Reluctant learners coaxed 

and coached? 

 Pupils encouraged to work 

independently and to try out 

new tasks? 

 Teacher focuses on learning more 

than behaviour? 

 

Use of assessment 

 Pupils' work assessed thoroughly & 

constructively? 

 Assessment used to inform planning & 

target setting? Targets used regularly, 

reviewed and refined? 

 Assessment of pupils with SEN 

thorough and used? 

 Pupils informed of what they are 

learning & how they can improve? On-

going feedback provided on errors, good 

work and underachievement? 

 Targets specific, well matched & 

referred to often? 

 Marking and feedback well focused & 

diagnostic? 

 Pupils helped to judge the success of 

their work? 

 

Management of time and behaviour? 

 Focus on learning more than 

behaviour? 

 Pace good & no learning time wasted? 

 Clear, high expectations of behaviour 

are effectively communicated and 

monitored? 

 Positive & clear feedback on behaviour 

& relationships provided? 

 Clear, efficient, organisation of 

activities & groups? 

 Fair, clear exercise of authority, 

mutual respect & good work 

habits/routines? 

 Behaviour management consistent? 

N.B. Though classroom management is 

important, it should not overshadow 

analysis of learning & achievement.  

Occasionally despite effective strategies, 

the behaviour of one pupil or so defies all 

reasonable management strategies 

 

Use of TAs and other support? 

 TAs' expertise known & used 

effectively? 

 TAs know learning objectives & 

teaching points? TAs promote 

achievement? 

 TAs enable teacher to use time to 

teach? 

 

Use of homework (where appropriate)? 
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APPENDIX G 

 

Ortu Hassenbrook Lesson Planning Pro Forma 2020-21 

 

Lesson Context  

Lesson 

Objectives 

 

 

Key Groups  

(SEN, PP, 

AG&T) 

 

 
Homework  

Entrance  Seating plan  

Starter  

Persevere? Independent? Aware of own 

strengths and weaknesses and learning 

needs? Respond well to challenge? Alert? 

Confident? Work without supervision? 

Committed to tasks? Response to 

homework? Positive self-esteem? Enjoy 

work? Evaluate work? Are pupils polite 

to each other, and to adults? 

 Pupils know what behaviour and 

attitudes are expected? Respect own and 

others' property? Respect others' 

values? 

 Do they form constructive 

relationships with one another and other 

adults 

 Some pupils easily 

distracted or do most pupils 

sustain interest and 

commitment to work? 

 

How well does the teacher 

challenge pupils, expecting 

the most of them? 

 Teacher committed to 

getting the best out of pupils? 

 Questioning, problem 

setting, choice of materials & 

resources sufficiently 

challenging? 

 Work of all groups of 

pupils hard enough? Too hard? 

Too easy? 

 Praise used effectively to 

provide feedback and further 

challenge? 

 Methods & quality, first-

hand resources motivate pupils 

to develop ideas? 

 Teaching strategies take 

account of pupils' differing 

learning styles? 

 Grouping based on 

assessment & conducive to 

teaching & learning? 

 Does work done at home 

complement work in class? 

 Do pupils find homework helpful? Is it 

well matched? Home reading? 

 Good feedback on homework 

provided? 

 

How well do teachers promote 

equality of opportunity? 

 All pupils treated with respect, 

contributions encouraged and valued? 

 Methods and resources free from bias 

& stereotyping & well matched to needs of 

all pupils. Sensitivity shown to individual 

circumstances, beliefs & cultures? 

 Teaching has regard for Codes of 

Practice for SEN and promoting race 

equality? 

 Teacher works to overcome barriers 

to underachievement (e.g. pupils' poor 

literacy and numeracy skills, low 

expectations by teacher, parents, other 

teachers or the pupils themselves; lack of 

parental involvement in their children's 

education, anti-academic culture and peer 

pressure, poor attendance? 

 Planning and teaching take account of 

learning needs of EAL pupils and pupils 

from ethnic minority groups.  
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Teaching & Learning Activity ( refer to CARR values) AFL Strategies inc Key Questions 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Verification of learning (Plenary) 

Deployment of other adults 

Additional Notes 

 

 

 

 

 

 

 

APPENDIX H 

 

Ortu CPS Formal Lesson Observation Form 2020-21 

 

 

 

 

Corringham Primary: Learning Observations  

Completed By: ______________________ 



 

Reviewed: September 2020 

Next Review: September 2022 

  

Teacher:__________ Subject_________ Year ______ 

Comment  

Initial impression of 

learning (behaviour, 

focus, engagement) 

 

 

 

Comment on 

pedagogy (AFL, task 

adjustment, pace and 

challenge) 

 

 

 

 

What would improve 

the lesson? 

 

 

 

 

 

Do the books reflect 

consistent learning? 

 

 

 

 

Would be better if? 
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APPENDIX I 

Ortu CPS Weekly Planning Pro Forma 2020-21 

Week beginning:    Teacher:    Class: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  08:45 – 

09:45 

09:45 – 

10:45 

 11:00 – 

11:15 

11:15 – 12:15  13:05 – 14:00 14:00 – 14:55 15:00 – 

15:15 

 

Mon 

 

 

 

R
e
g
is

tr
a
ti

o
n

 &
 E

a
rl

y
 M

o
rn

in
g
 W

o
rk

  

0
8
:3

0
 –

 0
8
:4

5
 

Reading GPS & 

Writing 

P
la

y
ti

m
e
  
  
  
  
  
 

1
0
:4

5
–
 1

1
:0

0
 

Arithmeti

c 

Maths 

L
u

n
c
h

ti
m

e
 

1
2
:1

5
 -

 1
3
:0

5
 

PE 

55 mins 

PPA 

RE 

55 mins 

PPA 

Assembly 

E
n

d
 o

f 
S

c
h

o
o

l 
D

a
y
 

1
5
:1

5
 

Tue 

 

 

 

Reading GPS & 

Writing 

Arithmeti

c 

Maths Computing 

55 mins 

Geography/History 

55 mins 

Story 

Wed 

 

 

 

Reading GPS & 

Writing 

Arithmeti

c 

Maths Art & Design/DT 

1hr 10 mins 

Music 

40 mins 

Story 

Thu 

 

 

 

Reading GPS & 

Writing 

Arithmeti

c 

Maths Science 

1hr 20 mins 

 

PSHE 

30 mins 

Story 

Fri 

 

 

 

Reading GPS & 

Writing 

Arithmeti

c 

Maths Geography/History 

55 mins 

Fitness 

25 mins 

French 

30mins 

Assembly 
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Priority foci for this week  Groups – additional challenge, support  - gap closing - and individual learning): 

Priority Group PLC statements/targets 

Reading Writing Maths 

B2 

Priority objectives and strategies  

   

Whole class priorities (PLC statements to be 

embedded/targeted) 

   

B1 

Gap closing – priority PLC statements (therapies) for 

intervention and gap closing (in addition to main class) 

   

A 

Strategies and/or targets for A1/A2 pupils 
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APPENDIX J   

 

Ortu CPS Teacher on a page 

Teacher:   Date:  Scale:      Updated:  

Learning Environment 

1. Set high expectations which inspire, motivate and 

challenge pupils 

7. Manage behaviour effectively to ensure a good and 

safe learning environment 

Assessment  

2. Promote good progress and outcomes by pupils 

6. Make accurate and productive use of assessment  

 

 

 

 

 

 

 

 

 

Evidence 

 

 Evidence 

 

Development 

needed 

within 

standard 

Secured 

standard 

Developing 

mastery 

within 

standard 

Mastery of 

standard 

Development 

needed 

within 

standard 

Secured 

standard 

Developing 

mastery 

within 

standard 

Mastery of 

standard 

Teaching and Learning 

3. Demonstrate good subject and curriculum 

knowledge 

4. Plan and teach well-structured lessons 

5. Adapt teaching to respond to the strengths and 

needs of all pupils 

Data and outcomes 

Progress is good for all groups of pupils 

Attainment is in line with school expectations 

Books show progress, high expectations and challenge 

 

 

 

 

 

 

 

 

 

 

 

 

 

Evidence 

 

 Evidence 

 

Development 

needed 

within 

standard 

Secured 

standard 

Developing 

mastery 

within 

standard 

Mastery of 

standard 

Development 

needed 

within 

standard 

Secured 

standard 

Developing 

mastery 

within 

standard 

Mastery of 

standard 

Professional responsibilities UPS 

8. Fulfil wider professional responsibilities 

Part two: Uphold personal and professional conduct 

Demonstrate impact of the standards beyond their own 

classroom – leading aspects. 

 

 

 

 

 

 

Evidence 

 

 Evidence 
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Development 

needed 

within 

standard 

Secured 

standard 

Developing 

mastery 

within 

standard 

Mastery of 

standard 

Development 

needed 

within 

standard 

Secured 

standard 

Developing 

mastery 

within 

standard 

Mastery of 

standard 
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Personal Development Plan 

Strengths Areas for Development 

  

  

  

  

 

Target Success criteria Support/resources Review date 

achieved by 

Evidence of impact/development 
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APPENDIX K 

Appraisal Leading to Capability procedures (with reference to the DfE’s Teacher 

Appraisal and Capability model policy, March 2019) 

 

Appraisal is a supportive process, which will be used to determine decisions on pay progression and 

inform continuing professional development. 

 

Objectives for each teacher will be set at the beginning of the agreed appraisal period, which is in 

September of each academic year.  

 

The objectives set for each teacher, will be Specific, Measurable, Achievable, Realistic and Time-

bound and will be appropriate to the teacher’s role and level of experience. The objectives set 

for each teacher will, if achieved, contribute to the school’s plans for improving the 

school’s educational provision and performance and improving the education of pupils 

at that school. 

 

Teachers will receive constructive feedback on their performance throughout the year and as soon 

as practicable, after observation has taken place or other evidence has become known. Feedback will 

highlight particular areas of strength as well as any areas that require further development. 

 

Where there are concerns about any aspects of the teacher’s performance the 

appraiser will meet the teacher formally to:  

• Give clear feedback to the teacher about the nature and seriousness of the concerns  

• Give the teacher the opportunity to comment and discuss the concerns  

• Set clear objectives for required improvement 

• Agree any support (e.g. coaching, mentoring, structured observations), that will be provided 

to help address those specific concerns 

• Make clear how, and by when, the appraiser will review progress (it may be appropriate to 

revise objectives, and it will be necessary to allow sufficient time for improvement.  

 

When progress is reviewed, if the appraiser is satisfied that the teacher has made, or is making, sufficient 

improvement, the appraisal process will continue as normal, with any remaining issues continuing to be 

addressed though that process. 

 

Support will include but is not limited to:  

 A designated coach within the school to provide bespoke guidance on development points; 

 Access to recommended CPD to support with achieving development targets 

 Release time to observe best practice within the school or trust 

 Formal support of this nature I expected to last a minimum of 6 weeks but no longer than a 

term 

 Where it is deemed that the support provided is not having a demonstrable effect on the 

ability of the teacher concerned to meet the Teaching Standards, then formal targets will be 

set over a 4-week period, by the appraiser using the Ortu Performance Improvement Plan 

 When setting these targets the appraiser will explain the implications of the process and if 

no, or insufficient, improvement is made, the potential move to formal capability.  

 

Transition to capability If a teacher demonstrates serious underperformance, and has not 

responded to support provided within the appraisal process, the teacher will be notified in writing 

that the appraisal system will no longer apply and that their performance will be managed under the 

capability procedure, and will be invited to a formal capability meeting. At this point the Headteacher 

and CEO of the Ortu Trust will then be involved.



 

Page | 66 
 

 

 

  
Personalised CPD for career 

stages. Observed via 

Performance Management 

QAL/Supported Learning Visit 

Observer feedback to teacher 

with targets & actions 

cc HoD/VP/LP/HT/Principal 

Revisit in 4 weeks 

Improvement? 

Academic surgery verification. 

Remain on QAL cycle 

Observer writes to member 

of staff with targets and 

actions relative to teaching 

standards 

cc HoD/VP/LP/HT/Principal 

Revisit in 3 weeks 

Improvement? 

Formal meeting with 

VP/LP 

Instructed to join ITP  

Revisited. 

Improvement? 

VP/LP to formally issue 

information to 

Headteacher/Principal 
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Thank You Postcard. 

Book checked in work scrutiny/ 

QAL  Department Meeting/ 

Performance Management. 

Feedback with targets. 

HoD to monitor. 

Written to by VP/LP 

  

Asked to drop books 

to SLT within 2 weeks 

for verification. 

  

Improve? 

Formal meeting with 

VP/LP 

Instructed to join ITP  

Revisited. 

Improvement? 

Work Scrutiny 


