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‘The simplest prescription for improving education must be dollops of 
feedback.’ 
John Hattie 

 
 
 
 

‘If there’s a single principle teachers need to digest about classroom 
feedback, it’s this: The only thing that matters is what students do with 

it.’ 
Dylan William 

 
 
 

 
‘…not all feedback has positive effects. Done badly, feedback can even 
harm progress. Nor is feedback ‘free’. Large amounts of time are spent 

providing pupils with feedback, perhaps not always productively.’ 
EFF 
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Overview  
 

• Feedback needs to be impactful and enable pupils to reflect on and improve their 
work. 

• Our trust encourages the use of oral feedback as the predominant driver for 
improvement and is expected to be part of every lesson for every pupil. 

• Formative feedback to be provided in order to offer guidance to pupils on specific 
aspects of mastery development of each subject area.  

• Re-drafting of work is integral to pupil progress, and should be outlined in schemes 
of learning, and embedded in regular practice. In the case of written work, re-drafts 
should be completed in green pen. In the case of creative arts subjects, re-drafting 
should be evidenced by post-assessment recordings and updated KO judgements. 

• Re-drafts should take on board formative feedback and display marked 
improvement in skills and attainment. 

• Pupils are not expected to recall their ‘targets for improvement’ for each subject 
area. However, they are expected to be able to discuss aspects of their learning that 
are strengths and those areas that are weaker, and to articulate strategies they 
should be undertaking to improve their outcomes. 

• DPR to be used as an assessment tool to regularly update and monitor pupil 
progress.  

 
For music and drama, marking and feedback should be evidenced through use of DPR. 
Monitoring of marking and feedback should focus on DPR judgements, reflective homework, 
and post-assessment recordings (possibly student recordings on next steps to progress and 
reflective homework).  
 
 
Key Principles 
 
Marking and feedback should: 
 

• be manageable for teachers; 

• be part of everyday classroom practice; 

• include both oral and written feedback; 

• involve other adults within the classroom as appropriate; 

• give pupils opportunities to become aware of and reflect on their learning needs; 

• give recognition and appropriate praise for achievement; 

• allow specific time and opportunity for children to respond to marking; 

• respond to individual learning needs; 

• help to inform future planning and individual target setting; 

• be accessible to pupils; 

• encourage and teach pupils to self-assess and peer-assess; 

• be seen by pupils as providing a positive dialogue to improve their learning; 
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Points to consider prior to marking: 
 
1. Before providing feedback, teachers should provide high quality instruction, including 

the use of formative assessment strategies.  
High quality initial instruction will reduce the work that feedback needs to do; formative 
assessment strategies are required to set learning intentions (which feedback will aim 
towards) and to assess learning gaps (which feedback will address). 
 

2.  Feedback should focus on moving learning forward, targeting the specific learning gaps 
that pupils exhibit. Specifically, high quality feedback may focus on the task, subject, and 
self-regulation strategies.  
Feedback that focuses on a learner’s personal characteristics, or feedback that offers 
only general and vague remarks, is less likely to be effective. 

 
 
3. Careful thought should be given to how pupils receive feedback.  

Pupil motivation, self-confidence, their trust in the teacher, and their capacity to receive 
information can impact feedback’s effectiveness.  
Teachers should, therefore, implement strategies that encourage learners to welcome 
feedback, and should monitor whether pupils are using it. 

  
(Source: EFF) 

 
 
 
 
 

Research has shown that when teachers provide a mark and a comment there are no 
learning gains; whereas comment-only marking has been shown to bring about significant 

gains/improvements in pupils’ learning. 
 

 
 
 
 
 
Information we need to provide to students: 
 
According to a review by John Hattie and Helen Timperley, as published in The Power of 
Effective Feedback (2007), there are three types of information we need to provide to 
students. These are: 

▪ What students’ goals are: “Where am I going?” 
▪ What students have achieved: “How am I doing?” 
▪ What changes are needed: “Where next?” 
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Marking 
The first step to providing feedback is through the monitoring of student progress and 
attainment. We recognise that marking does not and cannot look the same in all subjects 
across the curriculum. Thus, this protocol considers the differing curricula needs and 
discrepancies between subject areas. 
 
EBacc & non-BTEC subjects 

• To identify one piece of work per half-term to be formatively marked.  

• This piece of work should be chosen for its opportunity to impact on students’ 
understanding of the subject/topic being studied.  

• The chosen piece should be agreed by departmental consensus and be detailed in the 
appropriate scheme of work. This should pre-echo the summative assessment in terms 
of knowledge and skills. 

• To identify one piece of work per half-term to be summatively marked. 

• This piece of work needs to reflect the work previously completed for the formative 
assessment and allow students to respond to the feedback previously given. 

• The chosen piece for summative assessment should be agreed by departmental 
consensus and be detailed in the appropriate scheme of work. 

 
Creative Arts & PE: 
Music and drama are skills-based subjects and have limited written element.  
The written element exists only at KS4 (introduced in limited capacity in Year 9), and is not 
relevant to their progress in the subject; it is designed simply to evidence learning that has 
already taken place, and is not essential for students’ final BTEC outcomes as this evidence 
can also be provided orally through a recording). 
 

• In all creative arts subjects, DPR should be used as part of daily practice and the live 
marking process. 

• In PE, DPR judgements should be update every 4 to 6 lessons following each sporting 
unit. 

• In music, drama, and PE, it is not required to include or update front of book stickers 
as part of their feedback process due to daily verbal feedback provided through DPR 
and the absence of books.  

• Music, drama and PE should allow for a number of reflective lessons (one pre-
assessment and one post-assessment) to address: 

o the KOs being assessed 
o the common errors and misconceptions 
o Direct students to their individual targets in DPR 

• As proof of progress, music and drama should be ready to provide one recording/sample 
of student attainment as part of assessment piece, and one post-assessment (re-drafted 
piece). 

• Proof of progress in PE will be reflected in students’ final assessment piece, teachers’ 
witness statements, and DPR judgements. 

• These reflective lessons should be highlighted in all schemes of learning. 
 

BTEC subjects: 

• In all BTEC subjects, staff should follow BTEC protocols and procedures as directed by  
Pearson. 

• Progress is still monitored via DPR as per school protocol. 
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Note on the use of live marking 
Live marking is a powerful assessment tool, allowing teachers to provide immediate 
feedback to correct errors and misconceptions. This should be systemic and part of 
daily practice across all subject areas. 
Live marking should allow teachers to identify patterns of errors across the class 
which should be addressed immediately at the point of error. 
 
 
Feedback 
We recognise the value of different types of feedback as beneficial to pupil progress 
These are: 
• Oral feedback 

• Written feedback 

• Self-assessment and peer-assessment 

• Post-assessment modelling 

 

Formative assessment: 

• Oral feedback should be part of daily practice, providing immediate guidance and 
direction to improve or correct errors. 

• Written, verbal feedback should be clear and impactful, highlighting key areas for 
development and enable pupils to improve their understanding and responses to 
the task. 

• Spot annotation using target banks, success criteria, or other methods are an effective 
way of providing targeted feedback on specific areas of student work and should be 
utilised when marking written work.  

• Whole class feedback (and, if necessary, modelling) should be provided following every 
formative/summative piece to ensure patterns of errors or misconceptions are 
addressed globally. 

• This should be followed up with the opportunity for all students to address the errors in 
their own work through a reflective piece and self or peer-assessment. 

• Students should respond to targets through a process of redrafting in green pen. 

• This could be undertaken as a part of a 20 minute starter or a reflective homework. 

• For music and drama, the re-drafting element should be completed through a reflective 
homework and through a recorded post-assessment piece.  

• In PE, formative assessments should be undertaken for the exam theory unit in the KS4 
option classes only. For controlled assessment units where marking and feedback are 
not allowed, re-drafting will be based on students’ own self-assessment, and will be in 
the form of the final assessment piece. 

• Formative assessments should not be given a mark or grade. Rather, they should provide 
clear, moving on targets to enable students to recognise and address weakness. 
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Summative assessment: 
 

• All subjects should have one summative assessment as part of every unit of work. 

• Summative assessments should echo the content and skills covered during the unit of 
work and in the formative piece.  

• At KS4, summative assessments should provide pupils with an indication of mark/grade 
achieved, and clear moving on targets.  

• At KS3, marks/grades are not required. However, moving on targets should be recorded 
on front of book stickers. 

• For all subjects excepting music and drama, targets from formative and summative 
assessments should be clearly recorded on front of book stickers.  

 
N.B. For subjects that have less curriculum time, please see marking section above.   
 
Marking Procedures 
In addition to moving on targets, staff are expected to reasonably adjust errors in students’ 
work in line with the following guidelines. 
 

• Subject specific inaccuracies should be underlined and corrected in the margin. 

• Discretion should be used in the amount of detailed corrections made (spelling, 
punctuation etc.). It can often be counter-productive to identify every mistake. 

• Marking should be subject-specific and be geared towards improvement in attainment 
in that subject/topic. 

• Effort and progress should be acknowledged by appropriate comments. 

 
 
Marking for Literacy 
All teachers have an important role in developing the basic literacy of pupils. To this end, 
teachers will use their professional judgement to decide the level of correction of spelling, 
punctuation and grammar appropriate in any piece of work. They will normally prioritise: 
 

• key words for the topic being studied; and 

• the most common misconceptions in spelling, punctuation and grammar. 
 
Teachers can support pupils by commenting on and giving advice on ways to improve pupils’ 
oral communication. Teachers should use the agreed symbols below on written work when 
giving feedback: 

  
Literacy Codes: 
Sp  =  Spelling error. Underline mistake and provide correction. 
W =  Wrong word 
W? =  Mystery word (word underlined) 
P =  Punctuation; errors circled 
C =  Capital letter; error circled 
T =  Tense usage; word underlined 
G =  Grammar; word underlined 
NP =  Paragraphing. Use // to place new paragraph 
 


